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FOREWORD
by Sigrid Lund

ENE SHARP'S Peace News articles about the

teachers’ resistance in Norway are correct and

well-balanced, not exaggerating the heroism of
the people involved, but showing them as quite human,
and sometimes very uncertain in their reactions. They
also give a right picture of the fact that the Norwegians
were not pacifists and did not act out of a sure con-
viction about the way they had to go. Things hap-
pened in the way that they did because no other way
was open. On the other hand, when people acted, they
were steadfast and certain.

The fact thatr Quisling himself publicly stated that
the teachers’ action had destroyed his plans is true,
and meant very much for further moves in the same
direction afterwards.

The action of the parents, only briefly mentioned
in this pamphlet, had a very important influence. It
reached almost every home in the country and every-
one reacted spontaneously to it.

INTRODUCTION

! HE Norwegian teachers’ resistance is one of the
most widely known incidents of the Nazi occu-
pation of Norway. There is much tender feeling

concerning it, not because it shows outstanding heroism
or particularly dramatic eventg, but because it shows
what happens where a section of ordinary citizens,
very few of whom aspire to be heroes or pioneers of
resistance, are suddenly faced with terrifying situations
of a kind which they were never trained to meet.

Those who showed weaknesses will probably never
get over it. Those who found unexpected strength in
their hearts will perhaps always feel stronger.

The journey to the camp at Kirkenes and the
decisions taken before it exemplifies a kind of test
that might be put to anyone anvwhere in the years
fo come.

The main lesson seems-to be that people are able
to stand up for what they believe and find their own
leaders irrespective of how the military situation
develops.

It is of great value that Gene Sharp, as a man
from another country and as an experienced specialist
in studying non-violent resistance, has undertaken to
write about the * Kirkenes Journey.” His account
reveals an intimate knowledge of his subject and an
ability to concentrate on those aspects which make the
journey intensely interesting to those who ask about
the potentialities of non-violent resistance in the

future. PROFESSOR ARNE NESS.
Institute of Philosophy and the History of Ideas,

The University of Oslo.
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INTO THE ARCTIC

IN the “ outside world” the other

teachers who had not been arrested
and were still defying Quisling’s
demands were facing a difficult time.

Rumours began to spread that the
Gestapo were going to shoot ten of
the teachers held at Jgrstadmoen; or
one in every ten; that they were going
to be sent to no-man’s land in the far
north between the German and Rus-
sian armies to destroy the land-mines,
and to certain death.

“1 know someone who works at the
s

Minister's office and . . .” “I know people
at the office of the German headquarters
and they told me . . . “I know . . .”

All these rumours had one thing in
common: something drastic was going-to
happen to the prisoners if the other teachers
who had not been arrested didn’t withdraw
their protests.

There was reason for such rumours:
Norwegians had been shot before and were
afterwards. Later, for example, 18 young
men who had tried to escape to England
were shot in a day at Grini; in Trondheim
34 prominent men were shot in a single day
in revenge for Norwegian sabotage.

The wives’ problem

The teachers who had not been arrested
wrestled with the problem: should they give
in, or should they maintain their protests,
taking the chance that their action might
mean the execution of friends and hus-
bands? ‘“We didn’t know what to do,”
Mrs. Holmboe told me.

Then they made their decision, 1
went as a wife,” Mrs. Holmboe said, ¢ to
one man who wanted to give in and said,
‘The wives don’t want you to give in.
We will take the chance.’”

Mr. Holmboe said their action made “ the
greatest impression on me of anything in
the whole struggle. We who were arrested
didn’t feel we’d done very much, but our
colleagues in the schools stood firm in spite
of this heavy pressure.” He was glad the
decision had not been his to make.

Cattle truck journey

The terrorism, which had begun on Good
Friday, had continued through the follow-
ing Wednesday. The pace on Thursday
was a little slower with only the heavy

“idiotic work” and no “torture-gym-
nastics.” On Friday there was nothing.
Mr. Holmboe did not know what the

teachers in Jgrstadmoen camp would have

done if the treatment had gone on two or
three days more, or until the first ten died
from it. “Or, if they’d shot ten—what
then ?

But they did not have to face that pro-
blem. For the treatment there was ended.
All of them were taken away from Jgrstad-
moen; 499 began their journey north. The
others were taken back to Grini,

Mr. Holmboe would have been the
500th to go north, but, ill with pneu-
monia, he was left behind temporarily.

The 499 began their cattle-truck rail
journey northwards to Trondheim at mid-
night on April 12, 1942,

The slow train trip across southern Nor-
way was a dramatic event for the whole
country. The refusal of the teachers to
give in had a great effect on the people as
a whole,” Mr. Holmboe said.

As the train passed through the moun-
tains, farmers came to the stations where
the prison train stoped briefly, offering milk
for the teachers, but the German guards
drove them away.

Medicines refused

After 17 cold hours in the cattle-trucks
the train arrived at Trondheim. The 499
were then crammed into a small steamer—
the Skjerstad—which had been built- to
carry 100 passengers.

A doctor—a member of Quisling’s party
—examined the conditions on the boat and
was horrified. He telegraphed Quisling ask-

ing that the voyage be stopped.
quest was ignored.

His re-

There was illness among the teachers;
they asked the Gestapo authorities for
medicines or a doctor. The request was
refused, '

The Red Cross tried to provide help, but
the medical supplies were seized by the
Gestapo guards, ’

Will they drown us ?

The teachers knew nothing of their fate.
Many thought the over-loaded boat would
be put to sea and sunk, the blame being
laid on Allied submarines or bombers, :

“ The days before things happen are more
terrible than the days they happen,” Mr.
Holmboe reminded me. A few suffered
emotional breakdown from fear. Some
would have withdrawn their protests then,
but the Germans did not ask them to,

On April 15 the steamer left Trondheim
and began its long and very hazardous
voyage to the far North of Norway. Still
the teachers did not know their fate. The
voyage took 13 days, stopping three times,
and the food was very poor.

Yet even in these surroundings the
prisoners organised lectures and choirs to
occupy themselves,

Several smaller ships—carrying supplies
and ammunition for the Germans, it was
thought-—accompanied the Skjerstad, for
their own protection, not that of the
teachers, as the Allies knew of the teacher
boat. i

On April 28 it arrived at Kirkenes, a
small town near the Finnish (now Rus-
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The Skjerstad into which were crowded 499 teachers on the 13-day voyage from

Trondheim to Kirkenes,






QUISLING ADMITS
DEFEAT

TN June most of the teachers were

moved to another camp which
had originally been a silver fox
farm. Instead of barracks, they now
lived in 17 octagonal huts made .of
heavy but untreated cardboard with
wooden floors.

Only one of them had a window. The

roofs were tarred, but when the walls be- -

came wet. they lost their grip - from the
frames. The teachers. nicknamed the camp

pappenheim-—cardboard - home.

A few preferred the fox cages, which
consisted of wire netting—top, bottom and
sides—and a wooden These
teachers were regarded as more sporting
than the rest.

frame.

About 300 others were housed in stables.
In the hardly
even to lie down. Forty slept in a row,
with about a foot’s width each, so they all

barns there was room

had to turn over at once.

Dangerous work

At Kirkenes the teachers were required
to work. Despite their lack of experience,
they were set to unloading from ships large
oil drums and heavy crates of supplies.

These supplies sometimes included am-
munition, and there was discussion among
the teachers as to whether they ought to
do this work. They finally decided, how-

ever, to proceed but to “go slow.”

They were divided into shifts which
worked day and night seven days a
week. Considering their lack of train-
ing it was extremely risky; onme teacher
was killed, two men lost” an eye each,

one broke a lég and both" a_rmé.

-Part of this work involved unloading
supplies of food for the German troops
and putting it into storage. This provided
opportunities for supplementing the meagre
coarse They  organised” food
and even brought some back to those who
were unable to work -through illness.

rations.

The “ organised ” food varied greatly in
quality and quantity, but sometimes there
was even chocolate, butter, cigarettes and

jam. One teacher even managed to get
someone from the village of ‘Kirkenes to
send some by post to his family in

southern Norway, where the food shortage
was serious,

More, often, however, the teachers did
not have enough themselves.

The stables, in which 300 teachers lived during part of their period at Kirkenes,
during a snow storm on Jume 6, 1942. The entrance gate is seen near the frar'end

of the stables.

H. Amland—Cappelen Publishers
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Teachers being searched at Kirkenes.

When caught with stolen food, teachers
were locked up for a period.

Food pinching—a morale
stimulant

The German soldiers, however, wé‘rf_;
doing far more stealing than the hungry
teachers. Some of the food even reabhqd
the?black market in Berlin.

The quantities missing became so large
that there had to be an investigation, The
blame put upon the

teachers.

was, of course,

They were lined up, and the food found
in their gquarters was placed before them
as they were scolded. During this lectur-
ing one enterprising teacher managed to
steal some of the articles which had been
placed in front of the line-up.

Mr. Holmboe said -that this ability to
get away with such * organising ” was of
greater morale value than food value.

There were also some Russian prisoners
at  Kirkenes. “They were terribly

treated,” said Mr. Holmboe. ‘“ Some of
them were shot.”

Effect on the people

While at Kirkenes the teachers did not
feel particularly heroic nor much con-

cerned with victory or defeat. They were
too much “concerned with immediate
affairs.”

They were badly equipped for the cold.
Some, Mr, Holmboe thought, would have
withdrawn their protests after a month or



two of this, but after their transit from the
south’ they were given no chance.

While it was thus impossible for them
to have given in if they had wanted to,
the Norwegian people regarded them as
heroes for maintaining their resistance.
“In many ways our victory was organ-
ised by the enemy,” Mr. Holmboe said.

The teachers’ deportation to Kirkenes
had had an enormous effect on both the
Norwegian people and the Quisling régime.

“ You’ve destroyed everything ”

While it consolidated the opposition of
the people to the occupation and - the
puppet government, Quisling and his
followers became furious,

Quisling knew that if he took harsher
measures against the teachers he might
irrevocably increase public antagonism
against the regime.

Quisling had good reason to be angry.

The new teachers’ organisation had been
the pilot project of his whole plan for
instituting the Corporate State, and the
teachers had thwarted it,

This was shown better than anywhere
else at the village of Stabekk on May 22.

Vidkun Quisling arrived by car at the
Stabekk gymnasium (high school). His
Minister of Education and the head of the
police for the whole country accompanied
him. Twenty members of the Hird (Nor-
wegian Gestapo) surrounded the school.

¢ Arrest us, too’

The teachers were called together. Quis-
ling stormed and raged and shouted at
them. His voice could be clearly heard
outside the building.

He ended with the words: “You
teachers have destroyed everything for

me ! ”

“That sentence was a triumph  for
us,” Mr. Holmboe said. “ It became a
slogan 'and was “taken up and quoted
everywhere afterwards.” It meant, he
' said, the. teachers had blocked Quisling’s
" whole plan of organising the -new -Cor-
porate State,

Quisling' ordered the arrest of all the
teachers at that school. Next day, a few
teachers who “had been absent during Quis-
ling’s visit, went to the prison where their
fellow teachers were held.

“ We should be arrested, too,” they said.

At Kirkenes the days, weeks and months
passed. The brief Arctic summer came
and went, and the weather turned cold
again,

The high school at Stabekk, where Quisling admitted defeat, as it appears today.
Although remodelled after a fire in 1954, its appearance is basically the same as it
was in 1942,

THE TEACHERS
RETURN

'TI—IE days and weeks and months

passed—for the people in the
“ outside world.” But for the teachers,
as for all prisoners, time was counted
in minutes and hours and days. But
finally, even for them, the days grew
into weeks and the weeks into months.

While the time passed slowly for the
prisoners at Kirkenes camp, the Norwegian
people did not forget them. Their spirit
rose as they spoke of the sufferings and the
bravery of the teachers, and their resist-
ance stiffeped.

The intransigence of the authorities in-
creased the impact of the protest.

The longer the teachers were kept at
Kirkenes the more the nation remembered
them. The authorities thus “ helped us to
put up a much longer and braver fight than
otherwise would have been possible,” Mr.
Holmboe told me.

The spring grew into summer, and that
became autumn. Still the teachers un-
loaded the boats and tried to keep warm.

Although living in misery, they organised
lectures, composed songs and sang, although
there were no musical instruments, Others
drew sketches and some painted (with
paints smuggled into the camp).

As autumn wore on and winter ap-
proached the weather became very cold, for
they were well beyond the Arctic Circle.

Despite the hardships and the cold, there
was practically no serious illness in the
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camp. Some attributed this to the Arctic
air killing disease-causing bacteria.

Doctor’s report

Yet there were less serious illnesses, and
a considerable number of teachers were no
lpnger able to work. A German doctor
examined them. Perhaps as a result of
his report, it was announced that the Ger-
mans were willing to send back those who
were unfit.

The teachers were surprised,

The German doctor followed the ad-
vice of the representatives of the teachers
and selected 150 who were to be sent
home,

But the night before they were to de-
part the German authorities announced
that before they left they must sign a
declaration that they were willing to re-
sume their positions in tbe schools as
members of the new Nazi teachers’
organisation (which had actually not
come into being).

What should they do? They were ill
Although only late August the weather
was gradually becoming colder and colder.
The winter was coming, and they did not
have adequate clothing.

Yet, after five months of
should they give in now ?

resistance,

Hard decision

The rest of the teachers held a meeting.
The discussion was earnest.. It was a diffi-
cult problem.

Some argued that each person must make



George Coxwell, from an original by David Andersen

A group of Norwegian teachers during their Arctic detention being marched by
German guards (in the background) through the village of Kirkenes on their way
to work: The march was always a long one, and the teachers tried to walk as
slowly as possible in order to reduce the working time and hence the profit the
Germans could gain from it. The inhabitants showed their respect by standing silent.
The original of this drawing was made on May 17, Norway’s Constitution Day,
which is usually celebrated throughout the coumtry in a major way. The teachers
associated this drawing with a quotation from ome of Nerway’s outstanding writers,
Bjornson : “ Who would count the lost battles on the day of victory ? ”

his own decision, but they could not per-
sonally sign such a statement,

Others argued that just as in a war it is
sometimes necessary to withdraw and for
the injured and ill to leave the front lines
as non-combatants, while others continue
the fight, so it was now,

This view was supported by Mr. Holm-
boe. In addition, the statement they were
asked to sign was in German, and this par-
ticular struggle was not against the German
Army but against the Quisling regime,

The majority concurred. They recom-
mended that the teachers who were ill
sign the statement. They did so

Those papers, however, never left the
Kirkenes camp, and were never used for
propaganda against the teachers.

No statement signed

So it was that about 150 teachers were
sent home and released. One of them took
a sketch, made at the camp, home to Mr.
Holmboe’s family.

Then on September 16 a second group
of about 100—who had signed no state-
ment—were -seni back,

Mr. Holmboe was among the group
which still remained at Kirkenes, They
did not know their fate, Even if the
Germans intended to send them back as
well the time was short.

There was a shortage of shipping. If
they did not leave Kirkenes before

December they might not be able to leave
before spring. Although the sea generally
does not freeze at Kirkenes, shipping would
soon be extremely dangerous, The * dark
time 7 of the year with no sunshine in the
Arctic was approaching, and the black-out
of lighthouses along Norway’s jagged coast-
line spelt danger to all shipping,

The tem-
(C) below

The teachers became nervous.
perature dropped 20 degrees

freezing. Then on November 4 the
approximately 400 remaining teachers were
put on a steamer, and began a 16-day trip
south to home, -

They also had signed no statement,

As the teachers were released the news
travelled rapidly over the country that the
men—who had become national heroes
—were coming back without having given
in to Quisling, ) - :

Triumphant return

People met the train at the railway
station. The ex-prisoners were given free
lodging at the best hotels. Flowers and
food—which was very scarce—poured into
their homes,

Mr. Holmboe arrived home on Nov, 20
—exactly eight months after his arrest.
Congratulations poured in, including some
from people he did not know personally,

~who wanted to demonstrate their support.

Despite the stresses of the past months
his wife remained calm. In 1939, when
her husband had -been called into the
neutrality service to guard against the belli-
gerents’ violating Norway’s neutrality, “1
felt my knees were cut”off,” she told me.
“Later, when the war came, and he was
arrested twice, I felt more and more quiet.”

No one had known what would happen
when the teachers began their protest,
Mr. Holmboe told me, but *the experi-
ence showed to everyone the strength of
non-viclent resistance.”

The teachers had won more than 2
small skirmish. After Quisling kad en-

- countered further difficulties in his effort
to “impose the Corporate State, Hitler
personally intervened and ordered  that
the whole project of setting up a Cor-
porate State in Norway should be aban-
doned.
Now, sixteen years ‘later, what does Mr.

Holmboe think can be learned from: this

experience ? : S
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Teachers during their return voyage from Kirkenes.












been practically no major efforts to keep
the idea of non-violent resistance alive in
people’s minds, as there has been for the
military method which has had the added
advantage of long acceptance and tradi-
tion.

As a result, many Norwegians do not
today appreciate the significance of the
fact that much of the resistance during
the occupation of their country was non-
violent.

The feeling is now strong, some Norwe-
gians told me, that the only real resistance
is armed resistance, and that any other
method is a poor second to be used only
if other means are not available. Many
feel it is somehow not as manly as violence,

There has developed an idealisation of
the small armed bands which lived in the
mountains during the occupation, but very
little of the more important struggles with-
out arms, such as that of the teachers
in 1942, This is reflected in (as well as
partially caused by) the Norwegian Govern-
ment’s defence policy.

I received the clear impression that
practically no official consideration is
given in formulating that policy to Nor-
way’s own experience with non-violent
resistance during the Nazi occupation.

Certain steps to cope with an invasion
have been taken, such as decentralising
political and military authority so that if
one part of the country were occupied, the
other parts could carry on military resist-
ance. There are also plans for an informa-
tion organisation in charge of censorship
and relations with newspapers, radio, etc.

Experience valuable

But, so far as I know, there are no efforts
by the Norwegian Government to prepare
the people to meet an occupation, If blans
exist but are kept secret they are of very
little value in preparing the people for the
difficult experience, either in giving them
more confidence or training them, in
methods of resistance

The people’s direct experience during the
last war would be of considerable value,
but this is balanced by the fear of a Rus-
sian occupation and the absence of efforts
to increase morale and confidence. It might
mean that the Norwegian people would be
little better prepared for a future occupa-
tion than for the last.

Even Norwegian opponents of NATO
have generally not developed a comprehen-
sive alternative defence policy including a
way of dealing with possible occupation.

A clue to the widespread ignoring of
Norway’s own experience when consider-
ing these problems may lie in a sub-con-
scious realisation that the lessons to be
learned from this are considerable, and the
implications too great to be dealt with by
only minor adjustments in present policy.

It is, therefore, easier and less disturb-
ing to favour present policies or to oppose
them on conventional grounds without seri-
ously examining more fundamental ques
tions.

The 1942 Norwegian teachers’ resistance
does not prove that non-violent resistance
is always successful, or that it can always
bring a totalitarian State to its knees.
There were circumstances operating in the
teachers’ favour which are not always
present,

But the “Kirkenes Journey” does prove
a point which is often denied; that mon-
violent resistance can be successful under
occupation by such a regime as Hitler’s
Nazi Germany.

against a brutal régime long enough for it
to fall,

Tyrants depend on support

This theory was expounded by a young
sixteenth century Frenchman, Estienne de
la Boétie in his essay Discourse de la Servi-
tude Volontaire, in which he wrote:

“. . . if they [tyrants] are given
nothing, if they are not obeyed, without
fighting, without striking a blow, they
remain naked and undone, and do
nothing further, just as the root, having
no soil or food, the branch withers and
dies.”
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.. .just don’t support him [the
tyrant}, and you will see him like a great

African volunteers assembling to get a final “ briefing” before practising -civil

disobedience during the * Defy Unjust Laws” campaign in South Africa in 1952.

Over 8,000 non-white men and women voluntarily disobeyed apartheid laws and went

to prison. The year’s struggle infused a new spirit of resistance in the African people

and gave them new confidence in their power, as a preparation for the long struggle
lying ahead of them.

Among the advantages which non-violent
resistance has over violence in dealing
with all tyrannical régimes is this:
it strikes at the greatest inherent weakness
of all dictatorship.

All tyranny can continue to exist only
so long as its victims continue to obey
and serve it. When that obedience, co-
operation and service is withdrawn, the
tyranny is threatened with collapse.

It will seek to restore obedience by

terror. The problem is, therefore, how to
organise and maintain non-co-operation

21

colossus whose base has been stolen, of
his own weight sink to the ground and
shatter.”

De la Boétie’s essay greatly influenced
Henry David Thoreau (author of “ Civil
Disobedience ”) in America and Leo Tol-
stoy in Russia, and through them the idea
spread to Gandhi, with results we already
know.

The prominent non-pacifist American
political scientist and historian Karl
Deutsch in an analysis of totalitarianism
wrote that compliance and enforcement are
really interdependent.






1 All peoples held in subjection must

° bz given their freedom, and economic
cxploitation of other peoples ended. None
of these can be maintained by non-violent
means, and they detract from the moral
and psychological etlect of renouncing

armed power,

2 The social order within the country
* must be modified to remove exploita-

tion and oppression. That which is built

upon violence cannot be defended by non-

violent means.

3 A policy of devolution of power
= within the country should be curried
out by the decentralisation of power and
decision-making, and by the encouragement
of initiative from below.

This produces a society more resilient,
dynamic and capable of resistance than one
in which people are used to relying on
centralised authority for all dec.sions and
actions.  People might well feel such a
society more worthwhile defending than one
in which they had little real voice.

_J:. The decentralisation of the popula-

tion and production of food, goods
and services would, in addition to other
reasons for such a policy, increase the
population’s ability to maintain resistance.

Decentralise

Norway’s geography and scattered popu-
lation, for example, would make it possible
to disperse very many of the city-dwellers
for long periods to farm houses, cottages,
villages and hotels in the mountains,

This would increase the strength of re-
sistance by making the populaton as a
whole (a) less accessible to the authorities,
and (b) less subject to pressures of the in-
vader because of his reduced control of key
supply points for food, fuel, water, utilitics,

a4n

Conditions in Norway are probably much

more favourable for this than in other
NATO countries, but similar advantages
could be produced elsewhere. Other bene-

fits also come from a more decentralised,
self-sufficient social order. .

= Extensive efforts should be made to
I+ promote belief in the basic principles
of freedom, peace and justice, and the non-
violent defence policy should be related to
the best in the historical and religious tradi-
tions of the society and other civilisations.

This would give the people a feeling that
their beliefs and methods were in tune with
eternal principles and they were part of a
movement of mankind stretching endlessly
backward and which will go on endlessly
after them. This would create a feeling of
inner strength in the people, so necessary
in difficult times, as well as enriching their

daily lives.

6 Special centres should te established
*  for scholarly study (with full acade-

mic freedom) of the many aspects of the

non-violent approach, Significantly, this

has already begun in Norway.

7. Active efforts by groups and the

nation as & whole to relieve sulfering,
and give help when needed, and oppose in-
justices anywhere in the world should be
started.  This should be undertaken for its
own intrinsic value, but would have the
side-eflcct of promoting good-will toward
that country.

8 Non-violent resistance should be used

when necessary within the nation in
meeting  injustices, countering excessive
growth of authority, etc. This would have
the dual eflect of counteracting undesirable
aspects within the society and training the
people in the use of such methods.

Facts

9. Factual and documentary accounts of

past cases of non-violent resistance
should be widely distributed both among
those especially responsible for study of
unarmed defence, and the general populace.

This could include books, biographies,
articles, documentary films, and history
texts.

10. Information in  popular form

about how non-violent re-
sistance works should be provided through
such media as newspapers, songs, historica
novels, other fiction, films, radio, television,

comic books, etc.
11. The creation of a ‘“ non-violent de-
fence academy ™ at which experts
and students could analyse and evaluate the
various. possible strategics, tactics and tech-
niques of non-violent resistance to be used
in event of occupation would be neces-
sary.

Advance thought on this is important
because resistance to a totalitarian regime
is easier and utore cfiective before the
regime has consolidated itself, dcstroyed

possible opposition social groups, and
~ atomised 7 the population,
The Norwegian non-violent resistance

occurred at this carly point and stalled
Quisling’s efforts to make the society fully
totalitarian. This emphasises the import-
ance of advance preparation,

Preparations

12. An elaborate contact system of

persons thoroughly versed in un-
armed defence should be created through-
out the country. These people would (a)
study the methods of non-violent resistance,
(b) undertake constructive work and relief
in times of disasters, and (c) serve as key-
points of resistance in case of invasion,
13. The writings of experts at the

“non-violent defence academy,”
academic researchers, and others describing
carefully the techniques of non-violent re-
sistance, the role of leadership and spon-
taneity, the factors to observe in preparing
for such action, etc., should be widely dis-
tributed.
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1_1. Advance preparations should estab-

lish what types of issues would be
regarded as ones for concentrated resistance
in case of occupation, and what types of
issues would be regarded as of relatively
lesser importance,

Whenever a nation had experience in re-
sisting oppression, this would enhance its
ability to do this in the future. Norway's
experience, for example, would bs most

valuable if that country were to adopt an
unarmed defence policy.

An invasion of an unarmed country is
more difficult to justify at home and before
world opinion than of a heavily armed
State.

A nation which understood the methods
of mnon-violent resistance, was capable of
sustained r}on-co-operation and defiance,
and had the courage to face an occupation
would be more difficult to hold down than
a nation which had been militarily—and
hence psychologically—defeated, before the
occupation even began,

The effect on the morale of occupation
troops could be considerable in a country
the policies of which had inspired goodwill
and which relied for defence only on its
ability to conduct non-violent resistance,
and whose people deeply believed in their
ethical principles and way of life.

Courage

A potential invader might well hesitate
before exposing his troops to these condi-
tions. If major Soviet troop disaffection
was possible in Hungary during the violent
aspects of the Revolution, there is reason
to believe even greater disaffection to be
possible in the face of courageous but non-
violent resistance.

Thus, the deterrent effect of a nation
prepared for nom-violent resistance to any
oppression might well be far greater than
that produced by military means today—
and without the threat of universal
destruction.

It remains to be seen whether the Nor-
wegian people, the peoples of Britain, or
some other country will see the significance
of heroic non-violent resistance in time for
them to adopt it as their way of fighting
for freedom,

If mapkind survives the next few years
it may well be because some nation had
the courage to cast off the weapons which
threaten to destroy life, and to pioneer
a new way of defending and extending
their freedom.

If this happens, it will be another great
step in man’'s quest for freedom—a quest .
which began when man began to think for
himself, was championed by those who re-
fused to authority the right to rule their
consciences, was strengthened by those
who suffered to win freedom of speech.
and enriched by those who tinsisted that
institutions must serve, not enslave, man-
kind.

In this quest for freedom there is a
special place of honour tor the heroes of
the “ Kirkenes Journey.”
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